. Hampshire

Services

SERVICES FOR SCHOOLS

Hampshire Assessment
Model

Reading Exemplification
(ARE)

Year 4 - Thomas

6 Hampshire

County Council www.hants.gov.uk






Contents

How to use the HAM exemplification materials

HAM Year 5 overview

Exemplification of:

e Milestone 1 — Phase 1

e Milestone 2 — Phase 1 and Phase 2

e Milestone 3 — Phase 1, Phase 2 and Phase 3

End of Year

Video Transcript

HAM Exemplification — Year 4 Thomas



How to use the HAM exemplification materials

The exemplification materials are annotated to help teachers interpret the phase

statements outlined in the Hampshire Assessment Model (HAM) materials.

The collection comprises reading evidence from one pupil; drawn from a full range
covering the entire academic year. Key pieces have been selected to exemplify
specific phase statements at each Milestone.

How the annotation is set out

Explanation of
coding for
annotation

1

WR Clarify M&S S&R R&E Inf LfE T&C
Word Clarify Monitor & Select & Respond & Inference Language Themes &
Reading Summarise Retrieve Explain For Effect Conventions




Exemplification summary

Working at Age Related Expectations (ARE): Year 4 — Thomas

This collection demonstrates the attainment and deepening of statements within the
Hampshire Assessment Model for reading in Year 4. This pupil is working within age-
related expectations.

Commentary

The following commentary was compiled following discussion with the class teacher.

Thomas has been judged to be solidly secure throughout the year as a reader.
Inference and Language for Effect are domains that his teacher feels he finds more
challenging. He is a slightly reluctant reader, he does read at home but this is
infrequently. His preference as a reader would be to read simple fiction. He can find
it difficult to analyse author’s choices as writers, and how this impacts on the reader.
He has built up reading stamina within school, though can often be disinterested in
reading. He can skim read to get the ‘gist’ of a text, but he can sometimes miss
important information and deeper understanding of the text. Thomas uses context
clues to help him to establish meaning of unknown words. He is an active reader
who asks questions to ensure understanding of what he has read.

Video Exemplification

The accompanying recording demonstrates the pupil reading an age-appropriate text
that was chosen through discussion with the teacher. All recordings were produced
at the end of the summer term and provide evidence for word reading. Questions
were developed with the class teacher to provide further evidence across the
domains and to allow pupils to demonstrate depth of understanding.

HAM Exemplification — Year 4 Thomas ‘



Year 4

READING

Word Reading

Comprehension

Clarify

Comprehension

Monitor and Summarise

Comprehension

Select and Retrieve

Comprehension

Respond and Explain

Inference

Language for Effect

Themes and
Conventions

Phase 1

lApply their growing
knowledge of root
words, prefixes and

listed in English

endix 1, both to
read aloud and to
understand the
imeaning of new words
they meet

Read further exception
words, noting the
unusual
correspondences
bbetween spelling and
ound, and where
these occur in the word

Ask questions to improve
their understanding of a
text

Use dictionaries to check

they have read

develops and explain the
meaning of words in
context

the meaning of words that

Discuss understanding as it

dentify main ideas
rawn from more
than one paragraph
nd summarising
these

I:i‘etrieve and record

nformation from
non-fiction

Recognise and
distinguish between
fact and opinion

WListen to and discuss a
wide range of fiction,
poetry, plays, non-
Ifiction and reference
books or textbooks

Discuss words and
phrases that capture
the reader’s interest
land imagination

redict what might
appen from details
tated and implied

Draw sound
inferences,
supported through
reference to the
Jtext

Identify how language,
kstructure, and
presentation contribute
to meaning

Identify specific
techniques, e.g. simile,
metaphor, repetition and
lexaggeration; explaining
the effect on them as a
reader

Identify themes and
Iconventions in a wide
range of books

e.g. make RELEVANT
links to known texts
and personal
lexperience, recognise
Jthemes such as
bullying, recognise
conventions such as
Ithe ‘power of 3’ (3
wishes, 3 characters)

lldentify how a range
of presentational
devices guide the
reader in non-fiction

Phase 2

Check that the text
imakes sense to them,
discussing their
understanding and
explaining the meaning
of words in context

Summarise the main
details from more
Ithan one paragraph
in a few sentences,
using vocabulary
Ifrom the text

raw inferences

uch as inferring

haracters’ feelings,
thoughts and

otives of main

haracters from
their actions, and
justifying inferences
with evidence

Show understanding
through intonation, tone,
Volume and action when
performing poems and
playscripts

lldentify features that
characterise books
set in different
cultures or historical
settings

JRecognise some
different forms of
poetry [for example,
ree verse, narrative
|;oetry]

Phase 3

Use specific
lvocabulary, and ideas
expressed in the text,
to support own
responses

Infer underlying
Jthemes and ideas

Read aloud their own
writing, to a group or the
Wwhole class, using
appropriate intonation
and controlling the tone
and volume so that the
meaning is clear

Make links between
exts and to the wider
world
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Milestone 1 — Phase 1

To be “on Phase 1 Phase 2 Phase 3
track” at...
Not yet Not yet
introduced introduced

APPRENTICE READER

Becomes familiar with a known book, building up a repertoire of known texts to which they want to
retumn to again and again

May not always select the appropriate strategies when reading

Draws upon the reading experiences they have had to inform reading for pleasure

Enjoys listening to, sharing and joining in with discussion of a range of familiar texts

With guidance and support pupils will choose age-appropriate and sufficiently challenging texts to
read for pleasure

Familiarity with a text provides a supportive framework of meanings and language patterns from
which a child can draw

With support, children refiect on their reading and respond personally to what they have read,
making links to prior knowledge and their own experiences

Begin to evaluate the books they meet, expressing likes and dislikes with reasons for their views
Likely to be drawn to texts that are familiar and do not pose sufficient challenge in extending
vocabulary and comprehension skills.

HAM Exemplification — Year 4 Thomas ‘



1, Why did Jdm“mjn
2. What did Aunt Spiker

—
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e
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5 What could James see from I
4 Why didn Aunt S
5. What would happen

— —

S

M&S

Retrieve and record
information from the text.

Inf

Infer characters’ thoughts and
feelings.




Clarify

Explain the meaning of words in context.
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S&R

Retrieve and record information
from non-fiction.

HAM Exemplification — Year 4, Thomas
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R&E

Discuss words and phrases that
capture the reader’s interest and
imagination.

LfE

Identify specific techniques, e.g.
simile, metaphor, repetition and
exaggeration: explaining the
effect on them as a reader.

Clarify

Ask questions to improve their
understanding of a text.

Discuss understanding as it
develops and explain the meaning
of words in context.




Milestone 2 — Phase 1 and Phase 2

To be “on Phase 1 Phase 2 Phase 3
track” at...

Milestone 1 | Apprentice Not yet Not yet
(November) introduced introduced

Not yet
introduced

APPRENTICE READER

Becomes familiar with a known book, building up a repertoire of known texts to which they want to

return to again and again

May not always select the appropriate strategies when reading

Draws upon the reading experiences they have had to inform reading for pleasure

Enjoys listening to, sharing and joining in with discussion of a range of familiar texts

With guidance and support pupils will choose age-appropriate and sufficiently challenging texts to

read for pleasure

*  Familiarity with a text provides a supportive framework of meanings and language patterns from
which a child can draw

*  With support, children reflect on their reading and respond personally to what they have read,
making links to prior knowledge and their own experiences
Begin to evaluate the books they meet, expressing likes and dislikes with reasons for their views
Likely to be drawn to texts that are familiar and do not pose sufficient challenge in extending
vocabulary and comprehension skills.

COMPETENT READER

Reac familiar anc new texts with conficence for more susteinec periods

Show = growing ability to make senze of what they read uzing @ wider range of strategies

Developing a growing for & wider range of reading matenal

Increazed fluency sics comprehension anc allows them to sef-correct

Famiiarity with 8 text provides a supportive framework of meanings and language

patterns from which a child can draw, while beginning to focus more dosely on print.

Draws UDOR 3 wide range of reading matenal to influence writing

*  LUink reading to their own experiences and are adie to reac age-2ppropriste texts
Incepencemy

* BEwvaluate the Dooks they meet: articulate views and preferences, making connections to

other texts they have encountered.
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-
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Inf

Draw inferences such as inferring
characters’ feelings, thoughts and
motives of main characters from
their actions.

Draw sound inferences, supported
through reference to the text.

R&E

Listen to and discuss a wide range
of non-fiction and reference books.

M&S

Identify the main ideas drawn from
more than one paragraph and
summarise these.

HAM Exemplification — Year 4 Thomas




Clarify

M&S

Summarise the
main details from
more than one
paragraph in a
few sentences,
using vocabulary
from the text.

Inf
Predict what might happen from details stated or implied.

Draw inferences such as inferring characters’ feelings, thoughts and
motives from their actions.

Check that the text makes sense to them, discussing their understanding and
explaining the meaning of words in context.

HAM Exemplification — Year 4, Thomas



Milestone 3 — Phase 1, Phase 2 and Phase 3

To be “on Phase 1 Phase 2 Phase 3

track” at...

Milestone 1 | Apprentice Not yet Not yet

(November) introduced introduced

Milestone 2 | Competent and | Apprentice Not yet

(February) introduced
COMPETENT READER

Read familiar anc new texts with conficence for more sustsinec periods

Show 3 growing ability to make senze of what they read uzing @ wider range of strategies

Developing s growing for & wider range of reading matenal

Increased fluency sics comprehension and allows them to se¥f-correct

Famiiarity with 8 text provides a supportive framework of meanings and language

patterns from which a child can draw, while beginning to focus more cosely on print.

* Draws UpOn 8 wide range of reading maternial to influence writing

* Link resding to their own experiences and are adie 1o read age-20propriste texts
Incepencenty

* Bwaluate the DocEs they meet: articulate views and preferences, making connections to

other texts they hawe encountered.

EXPERT READER

* Are abie to reac for longer periocs and cope with more demanding texts
* Approsches familiar anc unfameliar texts with conficence
* Use a fuller range of strategies to navigate texts
* Understanding of different literary drivers revealed through discussion and writing
* infers beyond the literal craws on multiple skills across domains
* Developing own reacing preferences and showing interest in new authors and genres
* Make inks Detween texts, experiences and the wider worid
* Can cope well with the reacing of the wider asTicutum
* Secome more critical of what they read, anc what writers have to say, as well az
Deginning to notice the effect that writing has on them as a reader.

D
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S&R

Retrieve and record information
from non-fiction.

Inf

Clarify Predict what might happen from
Ask guestions to improve understanding of a text. details stated and implied.
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Clarify

Ask questions to
improve understanding
of a text.

T&C

Identify some conventions and
recognise some features of the
form.

Makes links between texts and to
the wider world
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R&E

Listen to and discuss poetry.

. HAM Exemplification — Year 4, Thomas



End of Year

To be “on Phase 1 objectives Phase 2 Phase 3
track” at..... objectives objectives

HAM Exemplification — Year 4 Thomas ‘



T&C

Identify themes and conventions in
non-fiction.

Identify features that characterise non-
fiction.

M&S

Identify main ideas drawn from
more than one paragraph and
summarise these.

S&R

LfE

Identify how
language,
structure, and
presentation
contribute to
meaning.

Retrieve and record information from non-fiction.

HAM Exemplification — Year 4, Thomas




Video Transcript

Year 4 —-Thomas’ Transcript — Voices in the Park by Anthony Browne

P — (Reads ‘First Voice’).

T —Do you know what a mongrel is? ‘Some scruffy mongrel’

P — That head (points to picture)

T —Yes. What clues did you use to help you? What do you think it might be?
P — Maybe a mongrel is a type of dog?

T — Do you think it’s as smart as this dog? ( pointing to the other dog in the picture)
P - No.

T — OK. What makes you think it’s not as smart as this dog?

P — Because it’s quite scruffy.

P- (Reads ‘Second Voice’)

T —Do you recognise anything here?

P — It's the same dog from back there.

T-Yes! Well done.

P — (Reads ‘Third Voice’) is that the same dog again?

T —Yes. So that’s a different perspective isn’t it? How are they different?

P — In each paragraph for some reason it’s changing.

T —How is it changing?

P — In that paragraph they didn’t really like it. Then in the second voice they were walking him which may

have given him time to think about if he wanted to be friends with that dog now.

T — Do you think the lady in the first voice that was talking about her dog and this scruffy mongrel - Do you

think that she’d be happy that those dogs were playing nicely?

P — Not really. Because she was annoyed about the mongrel so | think she wouldn’t like them playing

together because she was suspicious about them.
P —That’s the one from the second voice!
T —You’re piecing it all together now aren’t you?

T — What does that tell you about how mummy feels?

HAM Exemplification — Year 4 Thomas ‘



P — She doesn’t like him playing with Smudge.

T—Why not?

P — It's the owner of the mongrel. Maybe Smudge will be there next time.

P — (Reads ‘Fourth Voice’) It always does that.

P — (Laughing and pointing at picture) He’s really angry so it blows the hat off him.
P — Hey that’s Smudge (pointing at picture).

T — What did you think about that story?

P — It was quite good.

T — What did you like about it?

P — Each new paragraph was a different voice in the change of scene.

T —That’s right they all went to the same park, the same characters, but from different points of view, and
they all had a cross over.

P — Each time - so the first voice had one point of view, the second voice had another, the third had
another and the fourth voice had another.

T — Have you ever read any books by Anthony Browne before?
P — I don’t think so.
T — Did this book remind you of anything?

P — Not really.

. HAM Exemplification — Year 4, Thomas
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