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How to use the HAM exemplification materials

The exemplification materials are annotated to help teachers interpret the phase

statements outlined in the Hampshire Assessment Model (HAM) materials.

The collection comprises reading evidence from one pupil; drawn from a full range
covering the entire academic year. Key pieces have been selected to exemplify
specific phase statements at each Milestone.

How the annotation is set out

Explanation of
coding for
annotation

1

WR Clarify M&S S&R R&E Inf LfE T&C
Word Clarify Monitor & Select & Respond & Inference Language Themes &
Reading Summarise Retrieve Explain For Effect Conventions




Exemplification summary

Working at Age Related Expectations (ARE): Year One - Oliver

This collection demonstrates the attainment and deepening of statements within the
Hampshire Assessment Model for reading in Year One. This pupil is working within
age-related expectations.

Commentary

The following commentary was compiled following discussion with the class teacher.

Oliver reads competently, however he is not always fluent and still makes quite a few
phonetic errors in the course of his reading. He is quite a shy and timid character
and will not always share his thoughts and opinions around a book very easily. His
reading can be difficult to hear sometimes and he is hesitant about reading his own
writing to others. He is the youngest boy in the year group and can still be quite
immature in his approach to questions and discussions. Although he is reading
books from the turquoise book band, it is felt that he does not address the other
domains of the reading curriculum securely enough in his responses —whether these
are written or verbal.

He can retrieve simple information from books and he enjoys reading a range of non-
fiction books; easily finding key facts and talking about some simple layout features.

Video Exemplification

The accompanying recording demonstrates the pupil reading an age-appropriate text
that was chosen through discussion with the teacher. All recordings were produced
at the end of the summer term and provide evidence for word reading. Questions
were developed with the class teacher to provide further evidence across the
domains and to allow pupils to demonstrate depth of understanding.
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READING

Year 1 . Comprehension Comprehension Comprehension Comprehension X
Word Reading . . . i . Inference Language for Effect Themes and Conventions
Clarify Monitor and Summarise | Select and Retrieve Respond and Explain
Respond speedily with the correct sound |Understand both the |Check that the text Participate in Develop pleasure in reading, JPredict what mightRecognise and join in with jBecome very familiar with
to graphemes (letters or groups of letters)|books they can Imakes sense to them discussion about what Jmotivation to read, lhappen on the predictable phrases ey stories, fairy stories and
or all 40+ phonemes, including, where |already read as they read and is read to them, taking Jvocabulary and understandinglll:asis of what has raditional tales
applicable, alternative sounds for accurately and correcting inaccurate turns and listening to  Jby being encouraged to link een read so far
graphemes that have been taught ﬂuent!y, and those reading lwhat others say what t'hey read or hear read Begin to appreciate rhymes
they listen to to their own experiences .
Iznd poems, and to recite
Read accurately by blending sounds in ome by heart
unfamiliar words containing GPCs that JAsk questions and express
-l lhave been taught opljm(;ns akiout .maltn gvents iscuss the significance of
8 lana characters In stories he title and events
2 JRead common exception words that have
o been taught, noting unusual

correspondences between spelling and
sound and where these occur in the word

Read aloud accurately books that are
consistent with their developing phonic
knowledge and that do not require
them to use other strategies to work
out words

Understand and use terms
such as story, fairy story,
rhyme, poem, cover, title,
Jauthor

Phase 2

Re-read books to build up their fluency
and confidence in word reading

Read other words of more than one
syllable that contain taught GPCs

Read words containing taught GPCs and —
s, —es, —ing, —ed, —er and —est endings

Develop understanding
... by drawing on what
they already know or
on background
information and
vocabulary provided by
the teacher

Can seek out books
around a simple theme
or topic

Recall the main points of
a narrative in the correct
ksequence

Make inferences
on the basis of
what is being said
Jand done

Explain clearly their
understanding of what is read
to them

[dentify how repetitive
patterns, words and
phrases aid their
enjoyment of the text

Become very familiar with
key stories, fairy stories and
traditional tales, retelling
them

Understand the difference
between fiction and non-
fiction

Phase 3

Read words with contractions [for
example, I'm, I'll, we’ll], and understand
that the apostrophe represents the
omitted letter(s)

Discuss word
meanings, linking new
meanings to those
lalready known

Find key points in a
story or some key facts
from an information
text

[Talk about significant
features of layout, e.g.,
enlarged text, bold, italic,
etc.

Read aloud their own
riting clearly enough
to be heard by their
peers and the teacher
(from writing national
curriculum)

IBecome very familiar with
ey stories, fairy stories and

Eraditional tales, retelling
hem and considering their

particular characteristics




Milestone 1 — Phase 1

To be “on Phase 1 Phase 2 Phase 3
track” at...
Not yet Not yet
introduced introduced

APPRENTICE READER

Becomes familiar with a known book, building up a repertoire of known texts to which they want to
return to again and again

May not always select the appropriate strategies when reading

Draws upon the reading experiences they have had to inform reading for pleasure

Enjoys listening to, sharing and joining in with discussion of a range of familiar texts

With guidance and support pupils will choose age-appropriate and sufficiently challenging texts to
read for pleasure

Familiarity with a text provides a supportive framework of meanings and language patterns from
which a child can draw

With support, children refliect on their reading and respond personally to what they have read,
making links to prior knowledge and their own experiences

Begin to evaluate the books they meet, expressing likes and dislikes with reasons for their views
Likely to be drawn to texts that are familiar and do not pose sufficient challenge in extending
vocabulary and comprehension skills.
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What does the phrase,
“You don't belong.” mean?.

What does this story teac

Inf

Predict what might happen on
the basis of what has been read
so far.

R&E

Ask questions and express
opinions about main events and
characters in stories.
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Milestone 2 — Phase 1 and Phase 2

To be “on Phase 1 Phase 2 Phase 3
track” at...

Milestone 1 | Apprentice Not yet Not yet
(November) introduced introduced
Milestone 2 | Competent and | Apprentice Not yet
(February) introduced

APPRENTICE READER

Becomes familiar with a known book, building up a repertoire of known texts to which they want to

return to again and again

May not always select the appropriate strategies when reading

Draws upon the reading experiences they have had to inform reading for pleasure

Enjoys listening to, sharing and joining in with discussion of a range of familiar texts

With guidance and support pupils will choose age-appropriate and sufficiently challenging texts to

read for pleasure

*  Familiarity with a text provides a supportive framework of meanings and language patterns from
which a child can draw

*  With support, children refiect on their reading and respond personally to what they have read,
making links to prior knowledge and their own experiences

* Begin to evaluate the books they meet, expressing likes and dislikes with reasons for their views

* Likely to be drawn to texts that are familiar and do not pose sufficient challenge in extending
vocabulary and comprehension skills.

COMPETENT READER

Reac familiar anc new texts with conficence for more sustesinec periods

Show = growing ability to make senze of what they read using @ wider range of strategies
Developing s growing enthusiasm for 8 wider range of reading matenal

Increased fluency sics comprehension anc allows them to se¥-correct

Familiarity with 8 text provides a supportive framework of meanings and language
patterns from which a child can draw, while beginning to focus more cosely on print.
Draws uDon a wide range of reading matenal to influence writing

Link reading to their o'wn experiences and are adie 1o reac age-2ppropriste texts
Incedencemy

* BEwvaluate the DoCKs they meet; articulate views and preferences, making connections to
other texts they hawve encountered.

D 4
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WR

Read aloud accurately books that are consistent with their developing phonic
knowledge and that do not require them to use other strategies to work out words.

Re-read books to build fluency and confidence.

Develop pleasure in reading, motivation to read, vocabulary and understanding by
being encouraged to link what they read or hear read to their own experiences.
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LfE

Identify how repetitive patterns, words and phrases aid their enjoyment
of the text.

meals and 1 mad drink.
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) - (2
Y \3 ‘R' “\ Ad

I
I
I
: I
1 1
I

ks |
L-----, !
f‘:---—----———-l

HAM Exemplification — Year One Oliver EXS ‘



Inf

Make inferences on the basis of what is being said and done.
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Milestone 3 — Phase 1, Phase 2 and Phase 3

To be “on Phase 1 Phase 2 Phase 3
track” at...

Milestone 1 | Apprentice Not yet Not yet
(November) introduced introduced
Milestone 2 | Competent and | Apprentice Not yet
(February) introduced

COMPETENT READER

Read familisr anc new texts with conficence for more sustsinec periods

Show = growing ability to make sensze of what they resd using = wider range of strategies

Developing s growing for & wider range of reading matenal

Increased fluency sics comprehension and allows them to se¥-correct

Familiarity with a text provides a supportive framework of meanings and language

patterns from which a child can draw, while beginning to focus more ciosely on print.

* Draws UDOn a wide range of reading maternal to influence writing

* Link resding to their o'wn experiences and are adie 1o read age-20propriste texts
Incepencenty

* BEwvaluate the Dooks they meet: articulate views and preferences, making connections to

other texts they have encountersd.

EXPERT READER

* Are able to reac for longer periocs and cope with more demanding texts
* Approsches familiar anc unfameliar texts with conficence
* Use a fuller range of strategies to navigate texts
* Understanding of different literary drivers revesied through discussion and writing
* infers beyond the literat craws on multiple skills across domains
* Deveioping own reacing preferences and showing interest in new authors and genres
= Make inks between texts, experiences and the wider woric
* Can cope well with the reacing of the wider asTicutum
* Secome more critical of what they read, anc what writers have to say, as well az
Deginning to notice the effect that writing has on them as a reader.

A
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Slugs sit on...

Pigs sit on... " ) |

LfE
Recognise and join in with predictable

/ phrases.

Identify how repetitive patterns, words
and phrases aid their enjoyment of the
text.

What do the following animals sit on?
Qi1 e
v

Bears sit on...
Slugs sit on...
Pigs sit on..

Make some up of your own.
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Inf

Make inferences on the
basis of what is being said
and done.

WR

Read accurately by blending sounds in unfamiliar words
containing GPCs that have been taught.
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End of Year

To be “on Phase 1 objectives Phase 2 Phase 3
track” at..... objectives objectives
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WR

Read aloud accurately books that are consistent with their developing phonic knowledge and
that do not require them to use other strategies to work out words.

Read other words of more than one syllable that contain taught GPCs.

Read words containing taught GPCs and -s, —es, —ing, —ed, —er and —est endings.

OXFORD

Read Write Inc

PHONICS

" said Luke to Fran.
to stroke Rex.

story by Gill Munton
Illustrated by Tim Archbold

Duke,
of green slime.
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M&S

Recall the main points of a narrative in the correct sequence.

S&R
Find key points in a story or some key facts from an information text.

T&C

Discuss the
significance of the title
and events.

R&E

Ask questions and
express opinions about
main events and
characters in stories.
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M&S

Check that the text makes sense to them as they read, correcting inaccurate
reading.

T&C
Become very familiar with key stories, fairy stories and traditional tales.

O o

Ol o

Year 1 — Character Analysis - The Lighthousekeeper’s Lunch.

Who are the go;qd cha
in this story? F
S CLC T §Tp Vo S

S ==k

S

Who are the bad characters?
/

Who saves the day?

Can you find any words you donit understand in thls story’ What are they? Can you fi fnd out their meaning? M
\DOINE

L FeS A’ LJ )

.

T, SNV U\AJ\\«:JU‘LO’M QRSN
WOTRANG, Ausd s P
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Video Transcript

Year One- Oliver’s Transcript — You Can’t Take an Elephant on a Bus by
Patricia Cleveland-Peck

P- (Child reads title of book and the first verse)

T- (points to the enlarged type face of ‘elephant’) Why do you think this looks different?
P — That’s massive writing.

T- Yes — why do you think?

P- Because the elephant is big and the word bus is smaller.

T- So, why can’t you take an elephant on the bus then?

P- Because the elephant would squash the seat.

T- It would, wouldn’t it? Shall we carry on.

P- (Child continues to read)

T- Have you ever seen a monkey before?

P- Yes — at Marwell Zoo

T- Do you think monkeys are always quite naughty?

P- Where you went for the school trip.

T- Yes | did. | went with the year twos though.

P- That’s where you go — to our Marwell Zoo.

T- The same Marwell?

P- Yeah. So, that's where I've seen the monkeys. They’re quite (attempts to say) mischievous.
T- Mischievous? Is that what you wanted to say?

P- (Child continues to read).

T- What does panic mean?

P- Panic means aaaaah!

T- Frightened? Scared? Imagine waking up to that!

P - (Child continues to read) This is a funny one — (pointing to the picture of the seal)

T - Do you think this will be a good idea?

P- No.

T - Why not?

P- Because at the next turn, he’ll just turn and all the people will fall out. (Child continues to read)
T- What do you think slither means?

P - (moves his arm across the page like a snake accompanied by a slithering sound)
T- What animal do you know that moves like that?

P- Mmmm ... a worm

’ HAM Exemplification —Year One Oliver EXS



T - Or a snake, maybe

P — They go up and down sometimes. (Child continues to read)
T - read this word again (pointing to throw)

P—-Th...r...ow...

P - (Child continues to read — with intermittent laughter)

T — What do you think rage means then? (Teacher reads sentence to child)
P — (Doesn'’t really know as he shakes his head and mumbles)
T- Rage would mean he’s getting really angry.

T - What do you think bizarre means?

P- Like he can’t really do it because...

T- I's unusual. Yes — good thinking!

P- Because you cant get those little roller skates.

T- Yes, you just don’t do it, do you? It’s just very unusual.

P — (Child continues to read) capsize means it will tip over (moving his hands from side to side)
T- Yes, then what would happen?

P- It would stay there and sink.

P- (Child continues to read)

T-Do you think this will be a good idea?

P- No!

T- Why not?

P- Because he’s too big!

P - (Child continues to read) p...e...dal? Pedal?

T- Yes- good - pedal. Do you know what pedal means?

P- Yes — when you cycle.

T- Good! (Laughter).

P- (Child continues to read)

T- Excellent.

P- (Child continues to read)

T- One best to avoid? What do you think avoid means?

P- Not to go near him.

T- Yes - good. We have all the animals here.

P — (Child continues to read in a very animated way!) con...vey...an..ce...

T- Conveyance. Well done!
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